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“A time of great contemporary disruption with the new wave of ‘AIEd
technologies’ such as Open AI’s ChatGPT (Zhang & Aslan, 2021;
Mhlanga, 2023)” – In Breen & Le Roux (2023 – in progress).

Marco-Serrano, F.  (2015). 



The positive aspects of Chat GPT 

KAIROS            versus           CHRONOS Lived experience   versus mathematical time  





The positive aspects of Chat GPT 



The drawbacks of Chat GPT’s emergences   

Could it prove to just be a passing fad or a 
millennium bug moment of hysteria? 

Or more likely is this the early version of 
something likely to evolve as phones have?    
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In some ways this is a kind of Wikipedia at 
high-speed that presents you with a reality 
that you ask it for – through prompts. 

‘Bullshit’ – Felix Mantz (2023) 



The ability of Chat GPT to spin a good yarn 



Though wrong it is quite a convincing attempt 



But fundamentally how radical is all of this? 

How radically  different are the 
usages of tools and the learning 
processes in these two pictures? 
– Same set of outcomes? 



Gary Motteram & Pete Sharma (2009, p. 86) – a continuum of writing 
technologies – ideas that also feature in the work of theorists such as 
Punya Mishra and Matthew Koehler (2006). 



A question then raised in the literature around social justice in 
education, such as in the work of Jan McArthur (2019) – 

      Have higher educational institutions become writing factories? 

Have we moved so far into a 
model of mass production of 
testing by writing that we are 
actually guilty of the very same 
thing that we are accusing Chat 
GPT of doing? – bypassing 
process in the name of product. 



Change the nature of assessment



A shift from product to process 

The neoliberal model of higher education 
has taken us to a place where students are 
treated as consumers – “marketisation” a 
growing term in first educational, now EAP 
literature - Ding & Bruce, 2017; Bond, 2020;
Palanac, 2022.

“Financialisation” - an extensive section on
this in Ding & Bruce, 2017, pp. 13-45.

“Technicisation” of language (Turner, 2004,
p. 95) – purely for ‘test score’ purposes in
Jenifer MacDonald (2016, p. 108).

“Therapeutic education” as
discussed in Ding & Bruce
(2017, pp. 35-39).

A plethora of wellbeing
initiatives and efforts to
create safe environments but
one area where this
paradoxically has been
forgotten is in assessment.
That remains high-stakes,
heavily policed, guided by a
sense of student distrust.



How can we get students to enjoy process? 

Portfolios are one option – particularly 
digital and there is already a growing shift 
towards digital and podcast assessment. 

Jayne Pearson (2021) further expands on 
this to talk about the ‘processfolio’ which 
emphasizes the process of writing or 
speaking/presenting over the product. 

Focus on the developmental and change 
the culture/climate of assessment.  



None of this is as radically new as it might seem 



The author should be the human, the individual 

It should be your voice that comes across in the writing to 
show that you have grasped what’s in the existing literature 
and how that relates to your work. 

This idea of authentic voice and your academic voice is why 
programmes such as Chat GPT and Artificial Intelligence 
might look smart on the surface but cannot replicate what 
educators are looking for. 

That thing they are looking for is analysis of your subject 
through the unique filter of you – not a beauty cam or 
someone else’s thoughts – YOURS!  



Situating AI as one aspect of students’ practices

At UCL we have tried various ways of 
naturalizing the tech – rather than making a 
fetish out of it, where possible. 

One way of doing this is to map various 
technologies to different parts of the writing 
process so it becomes an ‘invisible’, even 
‘indivisible’ part of learning as in Bax (2003). 

Making it a natural part of the conversation 
around teaching & learning – not a thing of 
mystique, a forbidden fruit or fetish. Moving away 
from the idea of students wanting shortcuts.  

Freewriting – focus on the 
process – the enjoyment, the 
ownership, the creativity.    

Using Chat GPT as an 
advanced form of Wikipedia – 
as a prompt or generator of 
ideas, mirroring work that is 
being done in the disciplines. 

Co-creation of the conversation 
about Chat GPT with students 
– some colleagues doing this. 
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