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Reading’s 
Academic 
English 
Programme 
(AEP)  

Discipline-specific 
provision

credit-bearing and non-
credit-bearing (for 27 

cohorts)

Open-sign-up provision 
Courses, Academic 

Language Webinars, and 1:1 
Writing and Presentation 

Consultations.  

Graduate School provision
Research-writing courses, 

Reading Researcher 
Development Programme 

(RRDP) Language of 
Research input

The In-sessional Programme



Position & remit

AEP

School (ISLI)

International 
students

Study Advice

Library

All students

So our usp has to be 
academic language

As an academic School, many affordances 
but also some constraints for In-sessional

(e.g. not being always naturally 
included/visible in some processes and 

places where the academic services are)



… e.g. with the webinar provision (new in 2020/21) 
we’re very much leaning into language in a ‘language as 
academic purpose’-type way (Turner, 2004), and these 
titles seem to have  helped us better communicate to 
stakeholders the value of what we’re doing - all the 
things that a focus on academic language can entail



Discipline-specific 
provision



Priorities to 2019/20

• Growth

• Content/pedagogy – genre, 
disciplinary discourse, scaffolding 
academic literacy

• Awareness-raising re: what we 
really do and its value/our 
expertise

• Relationship-building

(all this in the context of living with, 
rather than interrogating, our 
positioning/relationship to wider 
university systems)



Schools Credit-bearing modules (3) Non-credit-bearing, ‘course-length’ (27)

Agriculture, Policy & Development PGT Agriculture

Archaeology, Geography and Environmental 
Science

PGT Env Science

Arts & Communication Design UG Part 1 ACD FA/

Biological Sciences

Built Environment PGT Construction Management Engineering

Chemistry, Food and Pharmacy UG Part 3 Chemistry (TNE)
UG Part 2 Food Science (TNE)

Part 1 Food Science; PGT Food Science; Part 1 
Pharmacy

Henley Business School UG Business Management; UG Finance; PGT Business 
Management; PGT Accounting; PGT Finance; PGT 
Informatics

Humanities

Institute of Education UG Part 1 Education; PGT Education

Literature & Languages PGT Applied Ling & TESOL (3 courses - Academic 
Writing, Dissertation & Portfolio)

Law Parts 1, 2, 3 & PGT Law

Mathematical, Physical & Computational 
Sciences

PGT Meteorology

Politics, Economics & International Relations Part 3 IR (from 2021/22) (TNE) Part 3 Economics (TNE); Part 2 IR (TNE)

Psychology & Clinical Language Science UG Part 1 Psychology; PGT Psychology

Although our overall remit 
is international/nns, in 

underlined courses, we 
teach both ns and nns



e.g. UG Finance students

e.g. PGT Law, Construction 
Management, Psych etc. 

A diversity of cohort needs –
some need more language work 

to deal with technical 
vocabulary and complex texts, 
others only need focus on the 

genres of their discipline



Schools Credit-bearing modules (3) Non-credit-bearing, ‘course-length’ (27)

Agriculture, Policy & Development PGT Agriculture

Archaeology, Geography and Environmental 
Science

PGT Env Science

Arts & Communication Design UG Part 1 ACD

Biological Sciences

Built Environment PGT Construction Management Engineering

Chemistry, Food and Pharmacy UG Part 3Chemistry (TNE)
UG Part 2 Food Science (TNE)

Part 1 Food Science; PGT Food Science; Part 1 
Pharmacy

Henley Business School UG Business Management; UG Finance; PGT Business 
Management; PGT Accounting; PGT Finance; PGT 
Informatics

Humanities

Institute of Education UG Part 1 Education; PGT Education

Literature & Languages PGT Applied Ling & TESOL (3 courses - Academic 
Writing, Dissertation & Portfolio)

Law Parts 1, 2, 3 & PGT Law

Mathematical, Physical & Computational 
Sciences

PGT Meteorology

Politics, Economics & International Relations Part 3 IR (from 2021/22) (TNE) Part 3 Economics (TNE); Part 2 IR (TNE)

Psychology & Clinical Language Science UG Part 1 Psychology; PGT Psychology

Highlighted provisions sit 
within disciplinary programme

non-credit modules (with ‘skills’ 
or ‘enrichment’-type remits).

So, by 2019/20, 21 cohorts & 
23 courses (400+ classroom 
hours) running largely outside 
of regular university processes 

& systems …



UG Law – LW1ASXXX, LW2ASXXX etc.

PGT Busman – MMMAWSXXX

PGT Meteorology - MTMENG1XXX

PGT CME – DPMCE AEP_A Seminar/B_Seminar

UG Part 3 Economics - DP3EC NUIST 

XXX = dummy module code

DP = ‘Event’

students not enrolled for via 
*RISIS, ‘Supplementary’ VLEs 

requested annually rather than 
rolled over

*Reading Integrated Student Information System

a range of slightly randomized-
feeling orientations to central 

timetabling processes





Creating modules … 



Module Set-up 
Request to *CQSD 

(January)

Module 
Descriptions to 
CQSD (March)

Approval (RISIS, 
Blackboard & web-
page publication)

*CENTRE FOR QUALITY SUPPORT AND DEVELOPMENT

IL (for ISLI) + 1/2/3/M + A (for AEP) + 2-3 letter initial for 
subject (e.g. PSY) + N (non-credit)

N.B. (for better or worse?) I didn’t explore creating these via target 
Schools/Departments



Academic Skills and Language 
for …/Academic English for …

Writing for …/Academic Writing 
for …/Dissertation Writing for …

‘literacy’ not a very effective 
student-facing word (?)



The team of in-sessional
ESAP coordinators 

workshopped the wording 
for the university Module 

Description form



… and we ended up with a 
‘Wording Guide’ document 

(living, subject to further 
revisions) containing 

suitable options for any 
given ESAP scenario we 

are dealing with



… these modules are 
non-credit, so are 

deliberately designed not 
to add an extra workload 
burden to students, and 

this is quite unique so we 
had to do a bit of work 

on careful, positive 
wording for this fact 





… as far as possible we 
adopted central/CQSD 

suggested words used to 
describe Learning 

Outcomes in an 
‘achievable, assessable’ 

way  









Module Set-up 
Request to *CQSD 

(January)

Module 
Descriptions to 
CQSD (March)

Set-up (RISIS, 
Blackboard & web-
page publication)

*CENTRE FOR QUALITY SUPPORT AND DEVELOPMENT

And it happened! We 
weren’t stopped at the 

border ☺







So, we now have a much better, easier way of showing departments what we 
are doing and communicating about it 



Benefits 

For the AEP Team:

• Coordinators - more explicit discussion and articulation of agreed ESAP aims, 

content and approach (principles)

• Teachers - individuality → necessary levels of harmonization



Before

• Not (properly) part of potentially useful systems

• RISIS/VLE

• CQSD QA/QE systems

• timetabling

• Lack of visibility

• Outsider status not helped (& sometimes aggravated) by 
all of the above

After 

• Automatic Blackboard rollover

• Enrolment via RISIS

• Now part of central/CQSD module evaluation processes

• Timetabling possibly becoming easier …

• A more legitimate-feeling School Board of Studies 
presence (e.g. new modules approval process)

• More visible

• More recognisable - speaking the language of the rest of 
the university 

• Positive shifts re: professional identity/positioning – e.g. 
‘module’ and ‘Module Convenor’



Reponse rate - percentage 24% 40% 33% 22% 25% 14% 32% 50% 52% 49% 50% 35% 6% 69% 65% 75% 23% 50%

Section 1 Average

1.1 Staff were good at explaining things 5 4.8 4 4 4.5 5 4.6 4.5 4.8 4.8 4.8 5 4.4 4.8 5 4.8 5 4.4 4.7

1.2 Staff have made the subject interesting 5 4.8 3 4 4.5 4 4.4 4 4.6 4.8 4.7 4.8 4.4 4.7 4.9 4.8 4.5 4.4 4.5

1.3 Staff provided the academic support I needed to complete this module 5 4.7 3 4.5 4.5 5 4.7 4.5 4.6 4.7 4.6 4.8 4.3 4.7 5 4.8 4.7 4.6 4.6

1.4 The assessment criteria were made clear 5 4.7 5 5 4 5 4.8 4.5 4.6 4.7 4.7 4.8 4.4 4.7 5 4.7 4.3 4.3 4.7

1.5 I received useful feedback (consider both formal and informal feedback) 5 4.6 3.5 3 4.5 5 4.7 4.5 4.6 4.6 4.7 4.5 4.3 4.6 4.9 4.7 4.2 4.7 4.5

1.6 The resources on Blackboard for this module supported my learning well 5 4.7 4 3.5 4.5 4 4.7 4.5 4.7 4.7 4.6 4.8 4.6 4.7 4.9 4.7 4.3 4.6 4.5

1.7 The resources on Blackboard for this module were in a format I could use 5 4.8 4 4 4.5 5 4.6 4.5 4.9 4.5 4.7 4.7 4.6 4.8 4.9 4.8 4.5 4.4 4.6

1.8 The resources on Blackboard for this module were easy to navigate 5 4.8 4 4 4.5 5 4.7 4.5 4.8 4.6 4.5 4.8 4.4 4.8 5 4.7 4.3 4.6 4.6

1.9 The resources on Blackboard for this module were made available in good time 5 4.8 4 3.5 4.5 5 4.8 4.5 4.8 4.7 4.7 4.8 4.6 4.7 4.9 4.8 4.3 4.4 4.6

1.10 The module was designed in a way that helped me to learn 5 4.8 4 4 4.5 5 4.8 4.7 4.7 4.7 4.6 4.7 4.4 4.6 4.9 4.8 4.3 4.4 4.6

1.11 The guidance provided for the module (e.g.Module Roadmaps) helped me to 

understand what was expected of me 5 4.6 4 3 4 5 4.8 4.3 4.6 4.7 4.6 4.7 4.2 4.6 4.9 4.8 4.2 4.6 4.5

1.12 The module was well organised 5 4.8 5 4 4.5 4 4.7 4.5 4.9 4.6 4.7 4.8 4.6 4.8 4.9 4.8 3.6 4.4 4.6

1.13 This module enabled me to develop my abilities as an independent learner 5 4.8 5 3.5 4.5 4 4.7 4.5 4.6 4.6 4.6 4.7 4.3 4.5 4.8 4.8 3.7 4.6 4.5

1.14 I gave my best possible effort to learning in this module 5 4.8 4 3.5 4.5 4 4.5 4.5 4.4 4.3 4.6 4.3 4.4 4.7 4.7 4.7 4.2 4.6 4.4

1.15 Teaching methods helped to create a sense of belonging within the module 

cohort 5 4.7 4.5 4 4.5 4 4.6 4.5 4.5 4.7 4.5 4.5 4.2 4.6 4.9 4.8 3.8 4.4 4.5

Section 2

2.1 This module has improved my confidence 5 4.7 3.5 3.5 4.5 4 4.3 4.3 4.4 4.5 4.4 4.3 4.1 4.5 4.6 4.8 4.3 4.4 4.3

2.2 This module has developed my communication skills 5 4.8 3.5 3 4.5 4 4.4 4.3 4.4 4.3 4.4 4.7 4 4.5 4.4 4.8 3.8 4.6 4.3

2.3 I could see the relevance of this module to my Programme 5 4.7 4 4 4.5 4 4.6 4.5 4.6 4.5 4.7 4.8 4.7 4.7 4.8 4.8 4.5 4.6 4.6

2.4 The interactive sessions (whether campus-based and/or online) contributed 

to my learning 5 4.7 4 3.5 4.5 4 4.6 4.5 4.5 4.5 4.7 4.5 4.6 4.8 4.9 4.8 3.8 4.4 4.5

2.5 The online materials and activities contributed to my learning 5 4.7 3.5 4 4.5 4 4.8 4.5 4.6 4.6 4.7 4.7 4.7 4.8 4.8 4.8 4.3 4.6 4.5

Average 5 4.7 4 3.8 4.5 4.5 4.6 4.5 4.6 4.6 4.6 4.7 4.4 4.7 4.9 4.8 4.2 4.5
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useful new metrics in a format 
recognised across the institution



Timetabling

• Pre-modularisation issues persist 

• The ‘IL’ has created new problems

• Conflicting stories from Schools –
‘impossible’ to ‘OK’ to ‘we’ve created 
a special extra bucket for you in our 
module diet’

• But we’re trying harder to behave like 
everyone else (e.g. May deadline)

• We’re feeling a bit more empowered to 
argue for formal timetabling space

• The inserting-ourselves-into-the-system 
battle probably only needs winning once

we’re still weird, but in a 
different way!

revelation - there’s no 
one ‘the system’ to 

harmonise with! 



‘Business Partners’ –
Academic Language & 
Literacy (ALL) Liaison



… requested by the (non-EAP) Head of 
School, but we were able to workshop a 

labelling for the role which we felt was most 
more effective than ‘business partner’ in 

terms of communicating what we do



… this is, again, a process of working out how 
to enter and become permanently part of 

wider institutional systems. 

As ‘outsiders’ some of these processes not very 
visible/easily decodable, so ‘insider’ guidance often 

helpful!



Conclusions 

“A certain degree of status-building can be 
accomplished by way of the quality of the 

engagement and pedagogy provided to students 
and other stakeholders … and the networks we 
build across campus” (MacDonald, 2016, p. 111)

“The nature of work in the third space seems to be 
less bound by definitions and categories … 

substantial leeway for EAP teachers, as 
professionals working in the third space, to do 

things they see most fruitful … [they] should see the 
blended nature of their positions on campus as an 

opportunity” (MacDonald, 2016, p. 111)

For ESAP In-Sessional provisions, yes, …
• the quality/effectiveness of pedagogies
• successfully communicating expertise
• developing productive 

relationships/partnerships
… are all absolutely key

Yes, but 
• paying more attention to how institutional 

systems work,
• identifying the ways in which we can either 

conform to them or act more like them 
increases our visibility and legitimacy 

less intuitive but just as important -
combatting the ‘anti admin’ and ‘they’ attitude 

Melinda talked about in her plenary today

this focus possibly an easier/more 
intuitive transition in terms of leadership 

for an EAP teacher
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Thank you!
k.whiteside@reading.ac.uk


