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Overview

● The need to rethink student autonomy in EAP writing

● Introducing the concept of Academic Language Learner Autonomy (ALLA)

● Theoretical principles of ALLA: 

a) learner involvement, responsibility and agency

b) critical reflection (on the process and product of learning)

c) authentic use of language (as the medium of task performance, thought, 

communication, metacognition & metalinguistic reflection)

● Classroom Strategies which promote ALLA:

a) Peer and self-review of writing

b) Feedback and assessment literacy

c) Corpus consultation literacy
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Learner Autonomy as the ultimate goal of EAP teaching

The aim of English for Academic Purposes (EAP) practice is to ‘ensure continued 
learning beyond the lifespan and location of EAP instruction’ (Alexander, Argent and 
Spencer, 2008: 271).

The aim of EAP practice is to ‘enable independence’ or nurture 
‘instruction-independent students’ (deChazal, 2014).

EAP writing instruction aims to develop autonomous and ‘strategic writers who will be 
equipped to manage their own learning and writing processes beyond their 
language/writing class’ (Ferris, 2018: 89).
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Why we need to rethink student autonomy in EAP writing

It is only recently that second language (L2) writing has become ‘less about what exactly 
L2 writing teachers should do for their students and more about how to facilitate learner 
autonomy’ (Belcher, 2013: 438).
➔ Need for a student-centred approach to teaching & researching academic writing 
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The emphasis has been mainly on students’ ability to independently manage the 
academic writing process but not their language learning.
➔ Need to emphasize autonomy in terms of language development (cf. Little, 2007; 

Little et al., 2017)
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Why we need to rethink student autonomy in EAP writing

It is only recently that second language (L2) writing has become ‘less about what exactly 
L2 writing teachers should do for their students and more about how to facilitate learner 
autonomy’ (Belcher, 2013: 438).
➔ Need for a student-centred approach to teaching & researching academic writing 

The emphasis has been mainly on students’ ability to independently manage the 
academic writing process but not their language learning.
➔ Need to emphasize autonomy in terms of language development (cf. Little, 2007; 

Little et al., 2017)

Even when the importance of student control over language use is acknowledged, there 
appears to be a lack of clarity about how to meet this challenge.
➔ Need to identify classroom strategies and instructional activities which can help 

students develop as successful autonomous academic writers.
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Language Learner Autonomy in second language education

Language learner autonomy is defined as ‘students’ capacity to manage the 

growth of their target language proficiency in addition to regulating the 

process of their own learning’ (Little, 2007: 26, emphasis added).
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Academic Language Learner Autonomy (ALLA) in EAP writing
(Kostopoulou, 2020) 
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Academic Language Learner Autonomy (ALLA) in EAP writing
(Kostopoulou, 2020) 

ALLA can be understood as student writers’ ability to:

● manage the processes involved in academic writing 
(i.e. understanding assignment requirements, idea/content generation, critical 
engagement with sources, planning, drafting, asking for feedback from others, 
revising acting on feedback, editing, proofreading)
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Academic Language Learner Autonomy (ALLA) in EAP writing
(Kostopoulou, 2020) 

ALLA can be understood as student writers’ ability to:

● manage the processes involved in academic writing 
● research the written academic discourse of their chosen discipline and 

shape their texts according to genre and rhetorical expectations
(understand the target audience, articulate a purpose for writing, analyse structure, 
rhetorical moves and form-function correlations)
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Academic Language Learner Autonomy (ALLA) in EAP writing
(Kostopoulou, 2020) 

ALLA can be understood as student writers’ ability to:

● manage the processes involved in academic writing 
● research the written academic discourse of their chosen discipline and 

shape their texts according to genre and rhetorical expectations
● address their academic language needs and take control of their 

linguistic development 
(use vocabulary, lexical patterns, rhetorical grammar effectively, self-correct language 
errors and self-edit writing, identify error patterns and areas for further linguistic 
development and use strategies to address these)
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Academic Language Learner Autonomy (ALLA) in EAP writing
(Kostopoulou, 2020) 

ALLA can be understood as student writers’ ability to:
● manage the processes involved in academic writing 
● research the written academic discourse of their chosen discipline and 

shape their texts according to genre and rhetorical expectations
● address their academic language needs and take control of their 

linguistic development 
● develop their metacognitive and metalinguistic awareness to further 

improve their academic writing and language skills
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Academic Language Learner Autonomy (ALLA) in EAP writing
(Kostopoulou, 2020) 

ALLA can be understood as student writers’ ability to:

● develop their metacognitive and metalinguistic awareness to further 
improve their academic writing and language skills

‘Metacognitive knowledge includes all facts learners acquire about their own 
cognitive processes as they are applied and used to gain knowledge and acquire skills 
in varied situations’ (Wenden, 1998: 34) (e.g. planning learning, self-monitoring, 
self-evaluation, self-reinforcement, etc.)

Metalinguistic awareness: “the ability to focus attention on language as an object in 
itself or to think abstractly about language and, consequently, to play with or 
manipulate language” (Jessner, 2006: 42). 
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Academic Language Learner Autonomy (ALLA) in EAP writing
(Kostopoulou, 2020) 

ALLA involves student writers’ ability to:
● manage the processes involved in academic writing 
● research the written academic discourse of their chosen discipline and 

shape their texts according to genre and rhetorical expectations
● address their academic language needs and take control of their 

linguistic development 
● develop their metacognitive and metalinguistic awareness to further 

improve their academic writing and language skills

ALLA develops experientially and NOT in strict isolation from others! It is both an 
individual and a social construct – independence is built through inter-dependence 
(Little, 2001) - writing is a social (and not a solitary) activity (Murray, 2005), in line 
with social constructivist/interactionist theories of learning
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Preconditions for ALLA 

ALLA can be operationalised through:

a) active learner participation, responsibility and agency 

b) critical reflection (on the content and process of learning)

c) meaningful and appropriate target language use

                                                                   (cf. Little, 2007; Little et al., 2017)

d) writing, feedback and assessment partnerships
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Fostering ALLA  in the EAP writing classroom

Integration of 3 interacting and mutually-supportive strategies:

a) Peer and self-review of writing

b) Feedback and assessment literacy

c) Corpus consultation literacy

ALLA in EAP writing



       UCD Pre-Master’s Pathway Programme

LANG10620 Academic Reading and Writing II 
- Compulsory credit-bearing module 
- 6 contact hours per week (but a lot of autonomous learning activities!)
- Chinese students from mixed disciplines (EGAP but subject-specific research 
topics)

     Assessment:
□ Attendance/Participation: 10%
□ ePortfolio of Academic Research Writing: 50%
□ Mid-Term Reading and Writing Exam: 10%
□ Final Reading and Writing Exam: 30%

⊡
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Annotated Bibliography
Research Project
Reflective Essay 
(incl. Action Plan)



ePortfolio contents - Part 1

Mid-term 
Annotated Bibliography 

(1000 words)

[Weeks 1-6]

• Topic (brief summary & rationale) and research questions
• 1st Draft of Annotated Bibliography (AB) 
• 1st Draft with peer feedback 
• 2nd Draft (revised in response to peer feedback)
• Tutor feedback on 2nd Draft
• Revised final version of AB (submitted for grading)
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ePortfolio contents - Part 2

Final Research Project 
(2500 words)

[Weeks 7-12]

● Research Plan (Topic & Research Questions) & Draft 
outline (including references)

● Tutor feedback on Research plan & Draft outline
● Revised Outline
● 1st Drafts of each section (i.e. abstract, introduction, 

body, conclusion)
● Peer feedback on each section (from 2 reviewers) 
● Revised drafts of each section (with a self-editing history 

demonstrating clear evidence of revisions made for 
improvement in response to peer feedback)

● A complete 1st Draft 
● Tutor feedback on 1st Draft
● 1:1 Tutorial focusing on Revised Draft
● Final version of RP (submitted for grading)  
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ePortfolio contents - Part 3

Reflective Essay 
& Action Plan
(500 words)

[Week 12]

Aim: To demonstrate an awareness of what they have learned 
and the strategies and goals they have formed relating to their 
future studies. 
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Reflective Cycle 
(Gibbs, 1988)



Brightspace - ePortfolio

Brightspace
ePortfolio Tool

ALLA in EAP writing



A roadmap of your academic research writing journey
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A roadmap of your academic research writing journey

Writing groups
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Iterative cycles of peer review 

Task engagement 
(1st Draft)

Peer analysis 
(based on 
criteria)

Revision  acting 
on feedback
(2nd Draft) 

Peer 
conferencing

Adapted from 
Reinholz (2016: 305)
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Feedback 
reception & 

reflection

Feedback 
provision



Closed-ended Qs:
Assessment criteria - analytic rubric 
mediated through checklists

Checklists for Peer Review
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Closed-ended Qs:
Assessment criteria - analytic rubric 
mediated through checklists

Open-ended Qs:
• What do you like the most 

about this Introduction? 
• What can be improved?
(Please make concrete 
suggestions for improvement).
• What have you learned from 

eviewing this Introduction that 
can help you to improve your 
own draft Introduction?

Checklists for Peer Review
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Iterative cycles of peer review 

Task engagement 
(1st Draft)

Peer analysis 
(based on 
criteria)

Revision  acting 
on feedback
(2nd Draft) 

Peer 
conferencing

Adapted from 
Reinholz (2016: 305)
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Feedback 
reception

Feedback 
provision

a) active learner 
participation

b) critical reflection

c) authentic (meta) 
language use

d) feedback 
partnerships



Analysing exemplars to promote feedback and assessment literacy
[cf. From teacher transmission of information to student feedback literacy (Carless, 2020)]

Aim: To ‘recognize different levels of quality in works of the types they are expected to 
produce’ (complex appraisal; Sadler, 2010), internalise assessment criteria, improve 
student-generated feedback, develop (meta)cognitive & (meta)linguistic skills.

ALLA in EAP writing

3 exemplars 

(excellent, average, weak)

Student review using 
checklists based on 

analytic rubric
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 annotated with tutor feedback

Plenary 
discussion
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T models the 
approach to 
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verbalising thinking 
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/elaborating 
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& using 
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Iterative cycles of peer review 

Task engagement 
(1st Draft)

Peer analysis 
(against criteria) 

& feedback 
construction

Revision  acting 
on feedback
(2nd Draft) 

Feedback 
reception & peer 

conferencing

Online 
corpus 
tools

ALLA in EAP writing

Adapted from 
Reinholz (2016: 305)



Training workshops

 

ALLA in EAP writing

BAWE QUICKLINKS
(Nesi, Vincent, and Quinn) 



Corpus-assisted academic writing

Students are taught how to access corpus data and perform online corpus 

queries for the purposes of:

‘pattern hunting’ aimed at ‘getting ideas on what to write about and how to 

express it’ and

‘pattern defining’ aimed at ‘finding models for a specific target pattern in 

terms of words and structure’ 

                                                 (Kennedy and Miceli, 2010: 32)

Peer/self-correction of language errors (misused lexical items/ill-formed 

collocations) in their own texts acting on error-coded teacher feedback.

(cf. Boulton, 2010; Charles, 2007; Cobb, 1999; Flowerdew, 2005; O’Sullivan, 2007; 

Yoon, 2008, 2011)
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Interacting with corpus data 
provided by the writing tutor

 

ALLA in EAP writing

https://bawequicklinks.coventry.domains/encyclopedia/tag/evidence-support/

e.g. 
description/
explanation
evidence/support
disagreement
describing aims
referring to visuals
problems/issues
hedging

BAWE QUICKLINKS
(Nesi, Vincent, and Quinn) 



Interrogating a corpus

 

To self-correct errors and revise writing in the light of error-coded teacher feedback

In pairs:
1. Formulate a question
2. Devise a research strategy
3. Observe the data and focus on the relevant ones
4. Draw conclusions
5. Correct the errors & write correct reformulations
6. Report back to the class

Students verbalise their thinking process using the target language and the teacher 
provides scaffolding and acts as a mediator between learners and corpus data 
and/or the corpus.
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Corpus-assisted academic writing

ALLA in EAP writig

Build a 
corpus-based 
‘‘expressional 

arsenal’’

Pre-writing

Activate new 
lexis identified 
through corpus 
searches

While-writing

Interrogate 
corpora to correct 
errors/revise 
texts

Post-writing

Create and
maintain an 
error log for 
future use 
reference

Follow-up



Cycles of Peer Review & corpus-assisted writing

Task engagement 
(1st Draft)

Peer analysis 
(against criteria) 

& feedback 
construction

Revision  acting 
on feedback
(2nd Draft) 

Feedback 
reception & peer 

conferencing

ALLA in EAP writing

Online 
corpus 
tools

a) Active learner 
participation

b) Critical reflection

c) Authentic (meta) 
language use

d) Learning 
partnerships

Adapted from 
Reinholz (2016: 305)



- Students take ownership of the academic writing process and their individual 
language development

- They become agents for feedback and assessment and develop the ability 
critically-evaluate written academic work, as the focus shifts from teacher feedback 
to student-generated feedback

- Critical reflection forms an integral part of their experience (reflection on academic 
writing as a product/process, reflection on language use/learning)

- Intensive authentic use of the target language when writing, interacting with 
corpus data and metalinguistic proficiency when working in pairs and verbalizing 
their thinking process, - ‘collaborative metatalk’, i.e. ‘[the] use [of] language to 
reflect on language use’ (Swain, 1998: 68).

ALLA in EAP writing

ALLA through a learner-centred approach to writing, feedback & assessment
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Thank you!
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