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From ghost-writing to learner engagement in
writing assessment: How can an open book
exam help?
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 The challenges we faced and the alternative
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e The OBE: mechanisms and cycle and why is it
different?
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YSJ context and challenges

* Typical pre-sessional programmes
offered

* Previously employed take-home
essay (& short timed-writing)

* Increasingly frustrated by ghost-
writing, online translation, copy and
pasting...

e ...and lack of engagement



I'd lilke to thank the Intemet,
Google, Wikipedia,
Microsoft
YWord, and
Copy & Paste.



http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwij3ubp3vbSAhVD7RQKHcaoDSMQjRwIBw&url=http://www.someecards.com/usercards/viewcard/id-like-to-thank-the-internet-google-wikipedia-microsoft-word-and-copy-paste-e6e4b&bvm=bv.150729734,d.ZGg&psig=AFQjCNHJmLxmmZwJpMj4r3zk0ExEjOXSdA&ust=1490706022847944
http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwij3ubp3vbSAhVD7RQKHcaoDSMQjRwIBw&url=http://www.someecards.com/usercards/viewcard/id-like-to-thank-the-internet-google-wikipedia-microsoft-word-and-copy-paste-e6e4b&bvm=bv.150729734,d.ZGg&psig=AFQjCNHJmLxmmZwJpMj4r3zk0ExEjOXSdA&ust=1490706022847944

Essays for sale: the booming online
industry in writing academic work to
order
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Essay mills: 'One in seven' paying for
university essays

«§ Share

o v &

© 31 August 2018 | B f

0 1wt Ly Rrhard Adee

t takes sbout thrae minutas to order a final dissertation for 2n English
T lirerarure depgree an the TR Essays welsne, Tnick my conntrg, sulqeet and

IB|B[CHGENE
NEWS

Home: UK Workd  Business

Magazine

Mews  Sport Weather  IPlayer

Pollies  Tech  Sciepce | Healh | Fducabion

write your university essay is
totally legal -and it’s on therise

The man who helps students to cheat

By Andrew Bomdord
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Most students are happy to work hard, try their
best and accept the consequences. But there are
a host of commercial essay writers who are
prepared to help those who can't be bothered.

In today's Magazine

The boy whose death led
to a medical invention

Marek Jezek is the pseudonym he's currently using
< . . AFETEN lla Whv it's hard to be a

Cheatingby paying someoneto |

A Educatior

'Unscrupulous’ essay mill companies
are using social media to tempt students
into cheating
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UK universities in ‘plagiarism epidemic’

as almost 50,000 students caught
cheating over last 3 years

Students from outside the EU said to be the biggest offenders as the University of Kent takes top
spat
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R ep— Dear Eddie, the email below

generally say “If it’s hard just focus on YSJ .
to finish your essay, just modules...They know the Dear Eddie,

give up, enjoy the UK tasks and say they usually They said 10

life. We'll do it for you help many students every pounds

within 24 hours” semester. discount
coupon ifit’s a
long
assignment

OkayEDU FEORETHN KSER. wxBS by WLTEZE ESTR

Essay Writing Service

Essay J.v: M4, Deadline 8 7EJE I 2 La
S H IR, & SA R R EEX. : - o> ! Dear Eddie, this

No Matter what your deadline is, we are here fo help you with your essay.

The best assignment writer, 100% writer's match to your subject. . ' e m a i | S ay II e t go’

— OkayEDU (UK) -
why stress when
someone better can
do it’
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What were we looking for?

Secure assessment: Reduction in time dealing with
academic misconduct cases & confidence in
ownership

Valid and reliable approach to assessing writing

Authenticity in terms of typical 15 year writing
assignments

ntegrative reading into writing task which merges
earning with assessment

Positive washback on learning in terms of writing
skills and increased engagement with the source
texts used




Joumal of English for Academic Purposes 18 (2015) 7B—83

Contents lists available at ScienceDirect

Journal of English for Academic Purposes

ELSEVIER journal homepage: www.elsevier.com/locate/jeap

Addressing the problem of outside assistance in pre-sessional (!)Emﬂwﬂf
writing assessments

Carolyn Westbrook *°, Peter Holt ™'

4 Southampron Solent University, East Pork Terrace, Southampton, 5014 0YN, England, UK
b Sphana Unive rsity, Orta Mahalle, niversite Caddesi No: 27 Tuzla, 34956 Istanbul, Turkey

ARTICLE I NFO ABSTREACT

Article history: Reading-into-writing assessments on pre-sessional language programmes typically

Available online 20 April 2015 employ either a take-home essay format with a substantial reading component or an
exam-based writing task with a reading component of perhaps only one or two pages.

Keywordx While both approaches reflect a welcome trend towards more integrative models of val-

Washback idity for the assessment of academic writing their usefulness may nevertheless be

Plagiarism . undermined by their task design The apparent recent increase in the activity of ghost

Integrated testing . . . . .

Ghost writing writers, qﬁ:en facilitated by uanaus_tech_nalﬁgtcal means, can cast sufficient doubt over the

Learning authorship of take-home essays to invalidate the assessment. The exam-based task, on the

other hand, may suffer from construct under-representation [Messick, 1996: 6) since its
limited reading component requires little or no expeditious reading {(Weir and Urquhart,
1998: 98—-100) of the longer texts commonly associated with university study. This article
describes a response to these validity issues in the form of an open-book-exam, concluding
that the processing of longer texts ouside the exam room combined with the security of a
written response under exam conditions can reduce the time spent on dealing with
plagiarism cases arising from outside assistance while at the same time demonstrating
some positive washback on learning (Messick, 1996: 6) in terms of increased engagement
with the source texts used.

© 2015 Elsevier Lod. All rights reserved.




The OBE cycle: one iteration

Students given the
‘Exam Text Pack’ (4-5

Some reading
activities both in &

articles or extracts,
approx. 7000 words)

Classes on how to Classes on how to Classes on how to Classes on how to
write an essay write an essay write an essay write an essay
Classes on how to Classes on how to Classes on how to
write an essay write an essay write an essay

Exam day: S.tudents glven Independent
exam question, to write

outside of class

Classes on how to
write an essay

reading and

response (referring to the
texts) in exam conditions. note-making

oy
York St John

University

_
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Post-OBE research

Research exploring impact of the task design
on:

- Learning behaviour

- Levels of motivation inside and outside of class
117 students completed questionnaires
Semi-structured interviews with 13 students

Questionnaires and semi-structured
interviews with 9 tutors



Questionnaire and interviews results



Washback on test takers’ learning behaviour:
Motivation to engage with the texts

You didn’t know the question before the exam. How did this affect your
motivation to read the texts before the exam?

Motivation to read texts with exam question unknown
M Read most/all of the texts to get prepared

M Read to get a general idea of the content, & then waited for the exam to see the
guestion

| wasn't very motivated to read the texts. Instead | waited for the exam to see
the question

3%




Washback on test takers’ learning
behaviour: Motivation to read

)r

Ervention studies have produced

nter n
gg%erally Y rﬁ&%‘ﬁﬁﬁ@@]ﬂy and
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sportsperSonshipjandipersonal responsibility(Ewing et al, 2002). It also seems that the most

promising contexts for ping social skills.aad values are those mediated by suitably Wﬁi ;

trained teachers and coaches who focus on situations that arise naturally through aclivities,
-ﬁ-..___‘____,..---—--—._._,_..-—'—_'--—'—-_—-"—‘—-
by asking questions of students and by modething-appropriate responses though their own

,behauig_r.

o
S 10f related concern is the issue of social inclusion and exclusion. Combating sccial
h exclusion, or the factors resulting in people being excluded from the normal exchanges,
practices and rights of modern society, has become a focus of attention for governments and
nongovernment organizations in recent years. Mickelwright (2004){has arguem?ﬁﬁs not
only reflects but can also contribute to some groups’ social exclusic::_wj However,@ggg';\gg
. 8xperiences:do,seem to have the potential to, at least, contribute to the process of inclusion;

e Vet | [t
- by bringing individuals from a va#é@ of sociapf‘ J:]i%i e%ar‘icéack‘&gs}nd togetherin a { ﬁ'&é&-{./
' shared interest, offering a sense of belonging to a team or a club, providing opportunities for

| the development of valued capabilities and competencies, and developing - ;

| H H i T i ___.._-.—r.%" —*3 ::-_-——'-'——' — ‘F_'_:-’H*
| EE:_@munlty cohesion, and civic pndgﬁ(iBalley,._ZDM_\) —
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Economics, analysed the finances of one public high school in the Pacific Northwest, she
and her colleagues found that the school was spending $328 a studant for rl'tg_tl'l:l'n%trucﬁon
and more than four times that much for gnﬁéggﬁg—m 348 a cheerfeaclér. “And it is not
even a school in a district khé{ﬁ}'—irérilizes cheerleading,” Roza wrote. "In fact, this district’s
0 M;;stralegic plan' has for the past three years claimad that math was the primary focus.” ey
At
sMany sports and other elec’f ivers [and to have lower student- t&teachar Tatios tban math and
5 ’]' readi |ng classes whucfﬁﬂhﬁéﬁﬁﬁ!ﬂ’l‘@ﬁ'ﬁ%tﬁ d oontljamvmal mzr)sst people think, ticket and
i concesswn sales do not begin to cover the cost of sports in the vast majerity of high schools

)
v } |12
S~
example, when teacher-coaches travel for game days, schools need to hire substitute'(*"* [ |

teachers. They also need tompemiambnsas for the team,"1F&Fand, and theeehgereadersrnot
hf'w Jéte .%?_‘WJE 10 hﬁmrmamaﬁl For home games, schools generally cover the cost
.y}{ m«,gl1ﬂ*5 iring officials, Erowdmg security, painting the lines on the field, and cleaning up 2

afterward, SEGgisti Hg'ohallenge;” says Jared Bigharn, until recently the supervising

L :&E:r colleges).
?EW f/”ft?‘ }\‘ 7'!\ ri j'll 3 F1 3 E; 2

Many of the costs are insi mus Roza has found, "buried in unldenllflable places." For

Mﬂ; principal of two schools in CODDBITII” Te%ﬁsee and a Iorm'ér teacher, mach and player.
"Even though the coaches are in Ch e budgets, | still have to O\fﬁ & them and
apprave each EIDEI"IGE[UF'E You're |00|'{|l'lg at 10 different DUGQBTS you have o manage. ™ Ayl

"iJ..I Tt P —.______ -u_ |'

(_(u P L‘ P{'V:' ==

aThe kind of constant, lmlevelmoﬁnﬁﬂha:ﬂ@mmhﬂwaﬁau |Dunng football
season in particular, the focus of American privicipals-teachers, and students shiftsi. . oy MW‘

S

inexorably away from academics. Sure, high-school football players spend long, exhausting gf uﬁt
Jal T heours practicing (and according to one study, about 15 parcéﬁ%ipanenc& a b‘rlu"i-n’lr;]ury
:__'-"_ each saasun]Wqummﬁba}MBamm@ﬂﬁom late-night
e band practices to elaborate pep rall |€s te meetings with parents. Ath[etlcs’aven “dictate the 5 et
time that school starts each day: despite research showing that later start times improve I
student performance, many high schools beqin before 8 a.m., partly to reserve aftemocon 5"";;;?

daylight hours for sports practice.
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sAmencan principals, unlike the vast majority of principals around the world, make many
hiring decisions with their sports teams in mind—a caleulus that does not always end well for
students. "Every school in the entire couniry has done this,” Marcla Gregorio, a veteran
teacher in rural Pennsylvania, told me. *You hire a teacher, and you sometimes lower the
standards because you need a cuach.’l

AfERlGedeElopment oy
caf‘mﬁﬁ? _ill has been suggeied that self-esteem is influenced by an
EM y

Y,

wpkf ARG b1, QleR i . gve, and that It is also warth
T conmdanng the growing mterest in the relahonsmp between PES and students’ general
I,r"lu. < ! attitudes toward school (Marsh and Kleitman, 2003). The evidence supporting such claims is
{ oitd fi et ilmltel:! and |s moslly based on small-scaie studies or ane:ﬁdotat evidence. However, some

studies report generallyéoslhve outcomesiin terms affn;mhlfé*’nﬁa‘ﬁae}ful[mwng the /i
introduction of PES schemes, and there is evidence from studles of puplls at risk of

exclusion from school that andiereaselinitheiavallabiliobRESIpiograms would figkether
mchoel expariencemmore-ailiactive:(Fejgin, 2001).

1#0n the theme of the relationship between PES and altitudes lo school, it ought to be dirl

acknowledged that not all pupils enjoy such aclivities, at least when presenled in certain™ 5
L] i“’iwa'_.fs For example, Fuchs et al (1988) argued that |T|ar1)r'5§ji'r1§?i“ﬂlrﬁI mresshte' '. ¢l I-‘:
Lol b disdluslonment with certain aspects of PES and totally disengage from participation as they .=
o mave through secandary schnnllng Sa slwould be misleading to suggest that PES will
: necessanfy contribute toward poslt:ve atmudes o sch:rnl in all pupils as inappropriate

g prwlsron might actually mcrbasa d|saﬁect|0n and truanc',- More positively, though, there Is a
graat deal of research showing that when F‘ES aclivities are presented in attraclive and

re]evantways to gIsz they can enjoy participation as much as boys (Sabo et al, 2004).

= dirle - e
Social development J

uThe idea that PES pesitivelyaffects: ynIIlmllma.s?s”ﬁmdakelapmentmdr'
fbeiiaigur goes back many years, PESE!:II]E;’“‘&W ounmdered:ﬁ?ﬂ?ﬁ'ﬁé’aﬁngmntexf‘" it
Eﬁcausgmm:iaﬁméllﬁludngfand I'E'ah!rwmal |ntaractlons‘ frequently emerge and | | r,
because the publicnaltré ol panieigation usually makes both ﬂﬂgﬁ;’rﬁmpnah& and ooty

Tihappmpnatebehavmursfewdent {Mi Jief et al, 1897). pilch g

TD""-HF"J el |I

wThe research literature on the relatlonsmp hetween PES and sacial dE\felopmant is
equivocal, It does not seem to be the case thatiprosocialk Eeﬁai:lour necessanly improves as
4 result of engagement, and there is evidence that in some circumslances behaviour actually
worsens (Beller and Stoll, 1899). However, numerous studies have den‘gl;’.mstrated that
appropriately structured and presented activities can contribute to me;ﬁé\gfg:lcpméﬁ'tﬁff

JK wTBEOGal Denaviourt and can even combataniisocial anderiminakbshaviounineyouth:



Washback on test takers’ learning
behaviour: Student motivation in class

How does the OBE compare to the take-home essay
In terms of student motivation in class?

o -_—

Much higher Higher Aboutthe same Less Much less



Washback on test takers’ learning
behaviour: Student motivation in class

“Students were generally more engaged In
class. Most seemed acutely aware that the
writing and reading skills sessions would
directly impact their performance in the
exam”

(Tutor)



Washback on test takers’ learning
behaviour: Predicting the Q and

organising the content
Did you try and predict the question?

Yes: 91%
No: 9%




Washback on test takers’ learning
behaviour: Predicting the Q and
organising the content

Did you try and predict the question?

Yes . 9 1% Organised the contents of the text, according to
predicted question(s)?

No: 9% HYes mNo
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Text 2: Evidence on physical education and sport in schools: key findings.
UK Government Department for Education (2013)

Introduction

chitrmets Cimurrlonaty
This summary reports domestic and intemational evidence on physical education (PE) and
sport in-primary and secondary schools. The majarity of the statistics are taken from the
most recent PE and Sport Survey (Quick et al., 2010}, which was commissibhed by the
Departrment for Education (the then Department for Children, Schools and Families, DCSF),
and the Department of Culture, Media and Sport's Taking Part survey (DCMS,
P013) ¢ 4o savey aindadtalin prirag oot vy wbeedt )

Key findings
Participation in PE and out of hours sport

= The most recent PE and Sport Survey found that across Years 1-13, 55% of pupils
particlpated in at least three hours of PE and out of hours school sport.

* The percentage of pupils taking part in at least three hours of PE and out of hours
schonl sport Inereased across primary school and decreassd across secondany
sehool «Sfar— priveary  emameene ceo:«d-cnj selnal L

g ’

* The Tellus4 survey found that 21% of pupils (Fn{{ﬂear? 5, 8 and 10) said they did
something aclive every day during lessan time, st 74% said they were active

somea/most days, and 5% said they were never active during lesson time.

* The Taking Part Survey found that 82.5% of 5-10 yeariolds did sport cutside school
and 94.7% of 11-15 year olds did sport in or outside school owver the previous four
week period; these figures have remained steady since 2008/09 with no significant
changes.

*  Owver the previous week, 76.0% of 5-10 year olds parficipated in sport outside school
and 94.4% of 11-15 year olds did sport in or outside school: there has been no
significant difference for 5-10 year olds since 2008/08, however there has been a
significant increase in participation for 11-15 year olds,

Participation in PE and sport by pupil characteristics ¢ Msghin. PE L 2 Juverfaiiw)

|
e Bl sapreaany A h:\‘lw—“]“‘b‘ﬂ]w pe shatpkiliae

The PE and Sporf Surve:};,found that: 2
- A i
* Schools where a high percentage of pupils took part Ip thre QF more hours of PE
andout of hours school sport wete more [ikely to be & 'fé‘g%%g;d ashaving low.
numbers of pupils on free school meals (FSM) S ) .
- s et 3 e
» Schools in deprived areas were over-represented amongst the lowest perforr'ﬁing
schools in terms of their participation in PE and out of hours school sport.  wellom

ow
ich
Wb PE wrdnfiasSiqm )
= Schoaols achieving the lowesl levels of participation In three hours of PE and out of

ho rg;;sglv;l_l ol sport tended to have a relatively high proportion of children from an
_ ethric anun'ty background and pupils with special educational needs (SEN). 1

[ - 5 B ey [, W
) & x - ; e
Z ool “nreombiboli PE Fn -‘:Jmhj‘.u-}-‘.{\ s P v childyeys Wa 4€-?<£||—4\‘=10"—s"\?1] we et e
] - L *
DI .‘a-‘.\i )
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(hm‘:\uf\n-) c-m.a\‘ha\(u-«')
= Pamary schocl pupils were more likely to take part inintra-school and inter-school
sport competitions as they move up the school, however, secondary pupils were less
likely to take part as they got older.

= Boys ware more likely than girls to take part in intra-school and inter-school sporis
competitions regularly. Th&ﬁﬂf&;ﬁmg%ilﬂboys' and gliis® participation increaged as'
they moved up the-schocltca Tt bags ek .J.'-.l.: SNttty he wibue shoded Sw felod )

il L, Lo T
= Mimost all schools {99%) held at lzast one sports day or eguivalent event during
the academic year in 2009/10.

Pupil attitudes to PE and sport

= In 2008, analysis of LSYPE showed that 24% of pupils in Year 9 named PE, gamas
or sport as thelr favourite subject. This was the most popular subject ahead of art. -
which 16% of pu) II§‘said was their favourite subject. More recently, a survey of pupils (‘D
in Years 7-11 ¢ %auéted by researchers at the University of Manchester confirmed
these findings, stating that pupils’ favourite subject was PE {33%), followed by art
{20%) and English (8%). CFE disadi shadud G50

;. = Reasons cited by Ggldeyearolds fornotenjoying s'::l'mn;lI sport or exarcise included;
L beliefs:that thei; pHysique wasnot s J‘t’??'%g sportiembarassment atnot being good =
enouah-and letting the teamidewn, frustration atnet understanding the rules; and
Bé?éf&r;bcm;mw‘.‘u&--. s anine P wifoin o b wie e, ol cabiam e ,1;51%1 Lo )
= Bad weather and wanting to spend time doing other things such as seeing frignds, =

playing computer games or watching television were commaon reasgns for not taking @
part in physical activity affer school (_‘s"n'.h-:L#‘ﬂ“'.‘ﬂ: [ R Tt

= Fun and enjoyment have been reported as the main reasons that pupils take part
in physical activity. Being with friznds.and the sense of belongiljg foateamand /7, f‘. - PEY
achieving also encourages puplisito take part ¢ s, Siml, Wl U heais SERRRT e Tanine

[Fns37)

« Gorely et al. {2011) highlighted that gi[,lﬁ( [za_l"‘tfcipaliorl in PE and sport a’eclil"la‘a' ovear

l%ni%, Theyidentiied:suggestions for 6hcGUtaging girds tobemore active; having a

g iliine choice of activilies, having girls-only sessions, including more friendly

competition and fun, ensuring teachers are positive/encouraging., changing boys' =

attitudes to girls in sport, and increasing girls’ confidance. (a7l Lo Fwmadh i c}iv* Gkt wlls

e PENE e baogr sde ol T 1B )
= SPEAR's (2011) evaluation of theC naer4ilife School Sports Club programme
concluded that greater targeting of programme at ‘non sporty” pupils has the 1y LYY
Biérial to more than double the reach of the Impact of the programme. (¥a-anis L Zasn )

o

Benefits of PE and sport

» Physical benefits of physical activity in childhood include greater bone strength and
‘movement skill development. There is also evidence that physical activity is

poS
linked to better cognitive functioning.

= There is evidence that physical activity has a positive effect on mental health in
children, including r_edl_.lcir_kg-‘a?lﬂ Bty and 'dap ion and improving mood. However,
there is some evidence that for pupils who do not enjoy physical activity it can have
a negative impact on self-esteem and mood.

13

 Therefore, students are reading for purpose...
e ..and the more they read, the better they will be at
predicting the question(s)




Features of task design: Phraseology -
‘Exam Text Pack’

What effect did the title ‘ETP’ on the cover of
the text booklet have on you?

M It told me this was a writing exam & motivated me to study

B It made little or no difference to me

m | didn’t particularly notice the title of the booklet
1%




Features of task design: Administration
of the OBE

Tutors’ questionnaire: How would you describe
the administration procedure for the OBE?




Features of task design:

Understanding the instructions and
procedure

e 98% of S respondents said they understood
the instructions well, or that they understood

the instructions following clarification from
their tutor.

e Neither students nor tutors mentioned this as
a problem during the interviews

e But...practice cycle helped here



University of York: OBE on a
Foundation programme

10 week module. 4

hrs input per week

Same challenges as discussed, same

motivations to re-d
Both formative anc

esign
summative cycle

Qualitative data co

lected with students,

tutors and coordinator

Semi-structured interviews with 15 students



UoY interview data: emerging themes @ R

/Motivation \ T

/Independent study & time management\
4 Benefits of integrative reading \

/Face validity of tackling outside assistance \
\ “So many students can buy essay or use translators...it’s

really good they can’t in this exam”

\\ “It totally stops students cheating which is good... but
maybe someone could buy an essay and then

Qemember it all?!” /




Cases of academic misconduct?
1ero




Limitations?

Generally, a success...

...but some teachers and students had minor
reservations.

OBE versus other types of reading-into-writing

assessments, in terms of:
- Loss of research skills?

- Loss of Turnitin? turnitin



Thank you for listening

eddie.cowling@vyork.ac.uk

u@EdTedC
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