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Our Context

Insessional provision

• Academic Language & Literacy (ALL)
• Open to all students

• UG & PG (50-60 separate provisions)

• CEM model (Contextualised, Embedded, Mapped) (Sloan & 
Porter, 2009)

• Other provision

• Workshops/tutorials for postgraduate researchers (PhD students) 

• Widening participation

• Summer short courses



Outline

• Theories underpinning our approach

• What we used to do

• What we’re doing now

• Challenges and opportunities



Theories & principles

• Genre Analysis 

• Systemic Functional Language

• Language as choice

• Tools not rules



Using student samples

“Exemplars help students to recognise features of quality and understand 
assessment expectations…Authentic student samples are most commonly 
used as they represent a suitable target level for students” (Smyth & Carless, 
2021, p,393).

Working with samples of their own writing is less intimidating for students than 
working with published academic texts and gives students a better 
understanding of the expected standards (Wingate, 2012 p.32).

Students should be exposed to “multiple exemplars so that they can see a 
continuum of different standards” (Smyth & Carless, 2021, p, 394).

Reviewing the work of peers gives students experience of making judgements 
about quality and develop their evaluative judgment (Sadler 2010).



Previous approach

Stage 1 Initial reflections

Stage 2 Expectations (based on ILOs/Marking Criteria/Tutor feedback)

Stage 3 ‘Input’ 

Stage 4 Sample analysis (how the samples meet expectations/conform to 
the input)

Stage 5 Reflection





New approach

Students build on their initial understanding with 
‘check-in’ points after each section

Stage 1 Starting point

Stage 2 Initial sample analysis

Stage 3 Input

Stage 4 Extended sample analysis

Stage 5 Application





Change in focus

Move away from:

• What are the features of a ‘good’ introduction? What does a 
‘good’ introduction look like?

To

• How effectively has the writer structured this introduction?

• What does this sample tell you about the features of a well-
structured introduction?



Implications for materials writers

Students evaluate the effectiveness of the sample as 
readers and draw conclusions from this rather than 
giving them features to look for 

= wide range of good quality samples

= more detailed sample analysis when writing materials



Challenges and tensions

• Access to samples

• How many samples can students read in a 
session? 

• Length of samples?

• Focus on content

• What makes a ‘good quality’ sample? (who 
decides?)



Opportunities

• Developing our understanding (EAP 
practitioners) of writing in different 
disciplines

• Building relationships with departments

• Allowing for differentiation



Thank you!

Any questions?
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