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Hostile environments

For students:

• Applied University = very varied 
assignment types and 
expectations

• Diverse population = may not be 
aware of cultural expectations

For us:

• 32 000 students

• Small team (5 lecturers)

• No explicit language / literacy 
policy



A systematic approach to designing collaborations

Sample of subject lecturer’s explanation of 
their assignment (McGrath, Negretti, & 
Nicholls, 2019)

Hub and spoke working 
model

Logic model: our theory of change



Core elements

Students asked to think about examples of communication that they do, 
what roles they play
Students would start to write during the sessions
Academic literacy windows (Wingate, 2015)
Student work as the basis of our materials
Explicit use of lecturers’ words as prompts for activities
Where possible, team-taught



Business intervention
How we met
New course leader, NSS improvement desired

Learning objectives:
to reflect on lessons learnt
to evidence theoretical frameworks in your reflections
to create coherence in writing through a ‘golden thread’
to improve referencing and general accuracy (proofreading)

Enablers
enthusiastic colleague, new course leader
clear pedagogy to work within
students able to see themselves as good communicators
semantic waves as an accessible theory

Inhibitors
attendance (enabler for the project?)



Education intervention

‘My experience of this style of 
learning was very positive as 
the reflection essential to PBL 
(Downing, Ning & Shin, 2011) 
provided a feeling of 
empowerment over my own 
development’

‘I remember, when I 
was studying A-Level 
Sociology, that I was 
expected to 
memorise the names 
of numerous theorists 
and their theories’ 

How we met:
Module running within our department, course & 
module lead focussing on attainment gap, extra hours 
provided for this goal

Learning objectives:
to support reading of complex texts; 
to relate personal experience to theory; 
to critically review their own learning experiences
to raise awareness of register

Enablers:
running sessions as both education and language content 
lecturer
extra teaching hours
Inhibitors:
running sessions as both education and language content 
lecturer
attendance



History intervention
How we met:
Departmental workshop using circles; major changes to the 
delivery model creating time

Learning objectives:
to have a point and get it across
to engage in the debate
to pick the right facts

Enablers:
awareness of language and writing
TIME – 12 extra hours of provision, of which we taught 6
integration of history module focus and ALL focus

Inhibitors:
attendance (enabler for the project?)
change!



Summary: enabling and inhibiting factors

+ 

equal partnership

motivation to collaborate

research plan and ethical approval

support from above

access to resources

ALL team developing mutual 
understanding (our CPD)

constantly changing environment

-

mismatch of expectations

time and timing

student absence 

difficulty of accessing impact 
information

constantly changing environment



So what?

be available to ‘solve’ other’s problems

be explicit about the theories that underpin our pedagogies

apply for all available resources

present your work

publish

don’t overcommit



Next steps - sustainability strategy:

university
policy

new staff
mini-
module

Office for 
Students
policy

new lecturer 
course input

publications network
building

national 
(macro)

institutional    
    (meso)

course
(micro)

local 
discussions 
leading to 
module level 
collaborations

whole course 
collaboration 

funding 
       for 
collaboration 
research

futureimminentcurrent
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