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Nathaniel Whittemore € @nlw - 7h
ChatGPT Code Interpreter is the latest " this changes everything” moment

ScholarAl

Afew days in and we're seeing data analysis, visualization, business
strategy, academic research and paper writing & even basic video editing.

ChatGPT Plus

Install (D

Here are 6 of the coolest examples so far © H_

Finished working Show work v
Unleash scientific research: search The “music.cev* datasat has 10,000 rows.

PI U g i ns ]CO M ath S, 40M+ peer-reviewed papers, explore

' scientific PDFs, and save to reference...
science, language,
m ed ia’ b U Si n eSS m Which tech companies are likely to perform well in the near future?

(& Finished browsing v

Based on the latest information | found, here are a few tech companies that are projected to

. .
I t perform well in the near future:
10000 15000
ntegration with we

1. Super Micro (NASDAQ:SMCI): This company offers a broad range of products and Scatter Plot of Song Hotness vs Artist Familiarity

can you run some basic visualizations?

Working... Show work ¥

Histogram of Song Durations

services in the IT space, including SuperStorage, SuperServers, advanced cloud, and Big

b rOWS e r Data solutions. Super Micro has been outperforming the S&P 500 and MNasdag, and offers
a favorable valuation framework in the IT sector. Following record revenue for the first Stop generating
quarter of FY2023, SMCI beat analyst expectations and saw sales surge 79% year-over-
year. They have plans to expand their product portfolio by 25%, focusing on cost-cutting QO 581 ih 114.3K
measures and maintaining a strong balance sheet12345,

4 2. Taiwan Semiconductor (NYSE:TSM): Despite a one-year decline of 35% and geopolitical

C 0 d e I n te r p rete r tO risks, Taiwan Semiconductor has managed to withstand the substantial drawdowns that

hurt other tech stocks in 2022. TSM is the world's largest chip maker, manufacturing a

wide range of products including smartphones, automotive, and digital consumer

'
r u n a n d d | S p | ay | yt h O n electronics. The company has managed to maintain its pricing power in a popular
industry while continuing to trade at a discount. Plans to ramp up production suggest

that TSM's growth and revenue projections look prc:mising6 T

Unfortunately, | ran out of time before | could compile a complete list. However, | suggest
keeping an eye on the semiconductor industry in general, as it has proven resilient and is on

an uptickg.




Generative Al
hallucinates

It doesn't "know" it shouldn't invent
research studies,

it has no explicit model of how the world
WOrks,

and is amoral.

It is a language model, not a
database or reasoning system

Limitations

Despite making significant progress, our InstructGPT models are far from fully
aligned or fully safe; they still generate toxic or biased outputs, make up facts, and
generate sexual and violent content without explicit prompting. But the safety of a
machine learning system depends not only on the behavior of the underlying models,
but also on how these models are deployed. To support the safety of our API, we will
continue to review potential applications before they go live, provide content filters

for detecting unsafe completions, and monitor for misuse.

https://openai.com/blog/instruction-following/
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A Critique of Learning S ChatGPT

The construct of 'learning styles' is problematic because it assumes that learners have distinct and consistent prere.. NO V “*ian_This |dea
has gained popularity among educators and trainers, but there is little evidence to support the existence of such a fixed anorre... emb
use of learning styles in education may lead to harmful practices and prevent learners from developing skills and abilities that are esséNtrarw._ er 2022

One of the main issues with the concept of learning styles is the lack of empirical evidence to support it. A systematic review of studies mvestlgatlng the relatlonsn.r,
learning styles and academic achievement found little to no evidence of a correlation between the two (Pashler et al.,, 2008). In fact, the review concluded that teachlng
according to learning styles might actually be detrimental to learning outcomes. Similarly, a recent meta-analysis of studies exploring the effectiveness of learning styles
interventions also found little support for the idea (Rohrer & Pashler, 2012). The lack of empirical support for the concept of learning styles undermines the notion that
individuals have consistent and reliable preferences for acquiring and processing information.

Another problem with the use of learning styles in education is that it may encourage fixed mindsets and discourage the development of essential skills and abilities.
According to the theory of growth mindsets, learners who believe that their intelligence and abilities are malleable are more likely to embrace challenges, persist in the face of
setbacks, and ultimately achieve higher levels of success (Dweck, 2006). In contrast, the use of learning styles may encourage learners to see their abilities as fixed and
unchangeable, leading to a belief that they are limited in their capacity to learn in certain ways. This can be particularly damaging for learners who may not have been
exposed to certain ways of learning or who may have been discouraged from pursuing certain subjects or activities due to their perceived learning style.

Finally, the use of learning styles in education may lead to harmful practices such as tracking and labeling students. In tracking, learners are sorted into groups based on their
perceived learning style, which can reinforce stereotypes and limit opportunities for growth and exploration (Gurung, 2004). Labeling students according to their learning style
can also be harmful, as it may encourage teachers and learners to focus on weaknesses rather than strengths and may stigmatize learners who do not fit neatly into a
particular category.

In conclusion, the construct of learning styles is problematic because it lacks empirical support, may discourage the development of essential skills and abilities, and can lead
to harmful educational practices such as tracking and labeling. As educators, it is important to recognize the limitations of learning styles and instead focus on evidence-
based practices that promote learning and growth for all learners, regardless of their perceived learning style.

References:
Dweck, C. (2006). Mindset: The new psychology of success. Random House.

Gurung, R. (2004). Black and white thinking about learning styles: A response to the Journal of College Reading and Learning. Journal of College Reading and Learning, 34(2),
7-17.

Pashler, H., McDaniel, M., Rohrer, D., & Bjork, R. (2008). Learning styles: Concepts and evidence. Psychological Science in the Public Interest, 9(3), 105-119.

Rohrer, D., & Pashler, H. (2012). Learning styles: Where's the evidence? Medical Education, 46(7), 634-635.
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A Critique of Learning Styles

The construct of 'learning styles' is problematic because it assumes that learners have distinct and consistent preferences for acquiring and processing information. This idea has gained
popularity among educators and trainers, but there is little evidence to support the existence of such a fixed and reliable construct. Furthermore, promoting the use of learning styles in
education may lead to harmful practices and prevent learners from developing skills and abilities that are essential for success in the 21st century.

One of the main issues with the concept of learning styles is the lack of empirical evidence to support it. A systematic review of studies investigating the relationship between learning
styles and academic achievement found little to no evidence of a correlation between the two (Pashler et al., 2008). In fact, the review concluded that teaching according to learning styles
might actually be detrimental to learning outcomes. Similarly, a recent meta-analysis of studies exploring the effectiveness of learning styles interventions also found little support for the
idea (Rohrer & Pashler, 2012). The lack of empirical support for the concept of learning styles undermines the notion that individuals have consistent and reliable preferences for acquiring
and processing information.

Another problem with the use of learning styles in education is that it may encourage fixed mindsets and discourage the development of essential skills and abilities. According to the
theory of growth mindsets, learners who believe that their intelligence and abilities are malleable are more likely to embrace challenges, persist in the face of setbacks, and ultimately
achieve higher levels of success (Dweck, 2006). In contrast, the use of learning styles may encourage learners to see their abilities as fixed and unchangeable, leading to a belief that they
are limited in their capacity to learn in certain ways. This can be particularly damaging for learners who may not have been exposed to certain ways of learning or who may have been
discouraged from pursuing certain subjects or activities due to their perceived learning style.

Finally, the use of learning styles in education may lead to harmful practices such as tracking and labeling students. In tracking, learners are sorted into groups based on their perceived
learning style, which can reinforce stereotypes and limit opportunities for growth and exploration (Gurung, 2004). Labeling students according to their learning style can also be harmful,
as it may encourage teachers and learners to focus on weaknesses rather than strengths and may stigmatize learners who do not fit neatly into a particular category.

In conclusion, the construct of learning styles is problematic because it lacks empirical support, may discourage the development of essential skills and abilities, and can lead to harmful
educational practices such as tracking and labeling. As educators, it is important to recognize the limitations of learning styles and instead focus on evidence-based practices that promote
learning and growth for all learners, regardless of their perceived learning style.

References:

Dweck, C. (2006). Mindset: The new psychology of success. Random House.

Gurung, R. (2004). Black and white thinking about learning styles: A response to the Journal of College Reading and Learning. Journal of College Reading and Learning, 34(2), 7-17.
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The construct of 'learning styles' is problematic because it implies a static and narrowly defined approach to the way individuals proces ‘~farmation. Despite the widespread popularity of this
concept, there is a lack of empirical evidence to support the effectiveness of learning styles in enhancing educational outcomes. This e P T “~= stvles theory by examining its origin,
~4

research evidence, and implications for educators.

Despite the intuitive appeal of these theories, numerous research studies have consistently failed to support the effectiveness of learning styles in improving educational outcomes. For mstance a metal-/A
analysis conducted by Pashler et al. (2008) found insufficient evidence to support the idea that tailoring instruction to students' learning styles resulted in improved learning. Similarly, a review by Coffield et
al. (2004) identified more than 70 learning styles models and concluded that there was little scientific evidence to support the use of any of them in practice.

kinesthetic modalities. The VARK model (Fleming, 2001) expanded upon this idea, adding the reading/writing preference as a fourth category. Other models SUCH @S

The concept of learning styles has its roots in the work of Dunn and Dunn (1978), who posited that students have different preferred ways of ProCesSIng, ) Ma rCh 20

1984) and Gardner's theory of multiple intelligences (Gardner, 1983), further contributed to the proliferation of learning styles theories in education.

One of the primary criticisms of learning styles is the lack of a clear and consistent definition of what constitutes a learning style (Coffield et al., 2004). This has led to the proliferation of multiple, often
contradictory, models that make it difficult to operationalize and test the theory. Furthermore, many of the assessments used to determine students' learning styles have been found to lack reliability and
validity (Kirschner & van Merriénboer, 2013), further casting doubt on the utility of this concept in educational settings.

Another issue with learning styles is the oversimplification of the learning process. By categorizing students into distinct learning styles, the theory disregards the complex and dynamic nature of human
cognition (Kirschner & van Merriénboer, 2013). In reality, learners are not limited to a single mode of processing information, and the effectiveness of a particular learning approach may vary depending on
the context and the specific task at hand (Willingham, 2009).

Moreover, the focus on learning styles may inadvertently encourage teachers to limit their instructional methods, potentially hindering the development of a diverse repertoire of cognitive skills in students
(Riener & Willingham, 2010). Instead of catering to specific learning styles, researchers have argued that teachers should emphasize the use of evidence-based instructional strategies that are effective
across a wide range of learners, such as spaced repetition, retrieval practice, and elaboration (Dunlosky et al., 2013).

In conclusion, the concept of learning styles is problematic due to its lack of empirical support, inconsistent definitions, and oversimplification of the learning process. Rather than relying on this flawed
theory, educators should focus on adopting evidence-based instructional strategies that promote learning for all students. Ultimately, fostering a diverse set of cognitive skills and flexible thinking will better
prepare learners for the complex and dynamic challenges they will face in their lives.
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Plagiarism detectors don't work — the
text is generated, not copied

Al detectors have low reliability

OpenAl's detector tool labels 9% of human-
written text as written by Al

How much of this submission has been generated by A7 (D)

Turnitin Al detector

Al writing percentage

Claims of less than 1% false positives with o ————————— ST
GPT-3.5 ("based on data that was collected T T T
and verified in a controlled lab environment”)
need to be independently verified.

https://www.turnitin.com/products/features/ai-writing-detection

Turnitin detector tool



Al watermarking

GPTinf <« share
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Intended to help detect whether a . Pypass onent detecor
text has been written by Al

CO GPTinf
ChatGPT inserts words from an

Rephrase Al text

Bypass Al content detection

internal “greenlist” at greater

A tool that erases termarl
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frequency that would be used by a

human

COU |d be defeated by prog ram S that Description Additional information Rate This Al Tool (0)

GPTinf is a paraphrasing tool tuned to bypass Al content detectors like GPTZero, Writer, Copyleaks, and others.

paraphrase the text to remove the

Al detection is when a computer program can tell if a piece of writing was generated by a machine or a human. GPTinf can help

g ree n | iSted WO r-d S people hide their writing by rephrasing it in a way that the computer can't detect.

This tool is useful for people who want to protect their work from being copied or for people who want to cheat on tests.

Students use Al generators, institutions use Al detectors, students avoid Al detectors. Nobody learns,
nobody gains — except the companies that harvest data.
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Flip the narrative from
"How will Al impact education?”
o

‘What are new and effective ways to teach and
learn with Al?”



Every powerful pedagogy could be augmented by Al

Adaptive teaching
Spaced learning
Personal inquiry
Dynamic assessment
Stealth assessment
Translanguaging
Crossover learning
Seamless learning
Incidental learning
Learning from gaming
Geo-learning

Learning through social
media

Navigating post-truth
societies

Explore first
Teachback

Learning through
argumentation

Computational thinking
Learning from animations
Learning to learn
Assessment for learning
Formative analytics
Threshold concepts

Learning through storytelling
Learning in remote labs
Context-based learning
Event-based learning

Learning for the future

Embodied learning
Immersive learning
Maker culture
Bricolage

Massive open social learning [, .

Crowd learning

Citizen inquiry
Rhizomatic learning
Reputation management
Open pedagogy

’

Humanistic knowledge- |
building communities
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Conclusion, COrruption ang Unequa| distnbution of wealth fannot pe discounted when

You agree that both Systems haye struggled with COrruption ang Unequal distributiop of

Wealth, 5o, will Ching' ability to Make rapiq decisions Without the COnstraints of democracy
Mean jtg mode] jg Mora SUccessfy| i

While the Chinese governmeng's ability t make rapid decisions can be sean as an
advantage in certain circumstances, it also hag drawbacks, The Jack of transparency and
accountability in the political System can Create OPportunitiag for Corruption and undermipe
the trust of citizens jp, the government. Additionali_y, the absence of a robyst democratic
¥stem and the Concentratiop, of power in the hands of a few individyajs @n limit the
diversity of Perspectiyes and idegs that are necessary for Iong—term SUccess,

In Conclusion, while the Chinese Government'g ability to, make rapiq decisions Without the
COnstraints of democracy €an be seep as an advantage in some ways, it is not 4 Quarantee of
SUccess in the medium tq long term, The overayy Success of the Chinese €conomije mode] wij
depend On a numper of other factors, including the efficiency and stabiiity of its institutions,
the leve] of innovation and investment, and the ability t adapt to changing conditions.

Does the us really have , “robust democratic sYstem”, when becoming @ politician i, the
United States requires Major funding, and the ys politica System js heaviiy inﬂuenced by
traditiona) indus’rries, such as gjj and ayto COmpanijas, Will these COnstraints inhibijt future

economijc SUccags?



Yourself (ChatGPT). It shoyly be interactive and fun, ang it shoulg help students tolearp
AI academje English sentences, Please first give the fules, using Ianguage appropriate toa
h student of Erigiish, then we can try Playing the game according tg the ryjes,

y
W

Game Name: Construci & Dissect

Objective; The aim of this gamejs tg improye your understandiﬂg of academie English
Sentences by bui!ding them t

M together and then dissecting them to Understang their parts,

Exploratorium —

* You wi) start the game, Choose aword ar pPhrase related tq Your fiejqg ofstudy
* Twill then yse that word or Phrase to Construct an academjc English Sentence.

S d n tS ex p | O re | a n g g * Your task js then to extend that Sentence by adding another relevant academje Phrase o
tude . st g -
mes and quizzes. |

at i n g g a e S * We wig Continye adding tg the Sentence jp turns, building itinto g Complex, academje

2, Dissect

Sentence,

* You wily then try to Paraphrase the Sentence, keeping its academijc tone butsimpiifying its

EEEE—



n Yes, | am ready.

' ith Al
s of teaching and learning with
New way

Fantastijcr Let's start with the ‘Construct’
related to your field of study,

u Bioiogy

Part of the game. Please give me 5 word or phrase

Exploratorium

"In the field of biology, evolution plays 5 pivotal

role in explaj ning the diversity of specigg »
Your turp tg extend the sen

tence, Remember, your

addition shaould be grammaticaiiy Correct

Students explore language by

Inthe figlg of biology, evolution plays g pi

m votal role jn expiaining the diversity of species by
explaining how Organisms change, or evolve, gyer time.
.
nd quizzes.
ating games a

'l exteng the sentence:

Your turp again,

n "In the field of bioiogy, evolution plays g pivot
expiaining how Organisms changs, or Evolve,
selection and genetijc drift so that when an
Survival in that eNvironment will alsg graduaj

al role i expiaining the diversity of specias by

overtime, 5 Process driven iargeiy by natura|
nvironment Changes, the trajts that enhance
hy change, or evolye,

Excellent Here's the extension:

"In the field of bioiogy, eVvolutiom mile. .



SUrvival jp that enw’ronment will alsp gradually Chang ,

. ith Al
N Wlth
ays of teaching and learning EXlent ere e e
New w

SUrvival that SNViron ment wiy also Yradualpy, change, or evp)
of new SPecies, While others may become extingt.»

Ex p I O rato r i u m That's Qquite 5 long Sentence! Let's now Move to the Dissect' Part of the game,

Dissection:

eb |
St u d e n tS ex p | O re | a n g U ag y I Subject: "Evolution

2. Verh (plays): Iinking the Subject tq the rest of the Séntence,

d q u i ZzeS ' 3. Object: "a pivots role"
' a m e S a n 4, Prepositional Phrage (in explaining the diversity of Species): Provides additiong) detajls
g e n e rat | n g g about the role Evolution plays
2 Relatiye Clauge (by explaming how Organisms change, ar evoly,

that ENvironment will alsg gradualjy Change, qf EVvolyve); shows Cause ang effe
& lndependent Clause {leadmg to the emergence of new Speciesg, while otherg May b
extinet); Provides an Outcome of the Sarlier Procesg,

Now, your turp, Try to Paraphrage the sentence, keeping its acCademije tone but simplj
structure.




New ways of teaching and learning with Al

m Evolution is important to explain why species are diverse. Organisms make their change in

Exp I O r-ato r-i u m time. When environment change new species come.

Great effort! Let's refine it a bit to keep the academic tone and clarity:

Students explore language by

"Evolution is crucial in biology for explaining species diversity. It describes how organisms

adapt over time. As the environment changes, this evolutionary process can lead to the

generating games and qUizzeS‘ emergence of new species.”

Remember, paraphrasing is about capturing the same meaning in different words and

structures, while maintaining the original tone and context.

Would you like to play another round or do you have any questions about the game?




N f t h . d I M M t h AI n You are an expert tutor in English for Academic Purposes. | want you to tutor me in use of the

eW Wa'ys O eac I n g a'n earn I n g WI English subjunctive. You should assume | have no initial knowledge of the topic and | am not
a native English speaker. you should tutor through a dialogue with me, continually assessing
my current state of knowledge through appropriate questions. When | ask, you should

provide a summary of my knowledge of the English subjunctive that | can give to my
professor. Is that clear?

Pe rS 0 n a I I u to r Absolutely, your instructions are clear. Let's start at the beginning. 0 dy &F

The subjunctive mood in English is used to talk about hypothetical or non-real situations. It is
often used in that' clauses following a verb that expresses a desire, a necessity, or a

suggestion. However, it can be tricky because it often looks identical to the regular

Students have a personal

MNow, to understand your current knowledge level, could you try to form a sentence in English

(]
t U tO r‘ fO r a n y tO p | C using the subjunctive mood, or tell me if you've come across this term before in your
[

studies?
m I want to understand that use of English.

Excellent! You've actually just provided an example of the subjunctive mood without realizing ]
it. The sentence "l want to understand that use of English” is an expression of desire, so the
clause that follows "want" ("to understand that use of English") is in the subjunctive mood.

However, it's identical in form to the indicative here, so it's not the most obvious example.

A clearer example might be the sentence "l suggest that he study for the exam.” Motice that
we use "study” rather than "studies”, even though "he" is third person singular. In the
indicative mood, we would say "he studies,” but in the subjunctive, we drop the 's’. Thisis a

key feature of the present subjunctive.

Could you now try to create a sentence similar to the example | gave, using a verb that

expresses suggestion or advice, followed by 'that' and a clause in the subjunctive mood?




New ways of teaching and learning with Al

n If | were to finish this essay | would be happy.

[ ]
Dyn am I C Assesso r That's an excellent use of the "were to" structure in the past subjunctive mood, well done!

Your sentence, "If | were to finish this essay, | would be happy,” correctly uses "were to" to

StUdentS Share Summaries Let's sum up what you've learned so far:

1. The present subjunctive is used to express demands, suggestions, wishes, or conditions

L} L}
Of th e | r | ea r n | n g fo r that are contrary to fact at present. The verb is in the base form, and the 's' of the third

person singular is dropped. For example: "l suggest that he wait."

d y n a m i C aSSGSS m e n t . 2. The past subjunctive is mainly used to talk about hypothetical situations, often in the
context of wishes and "if" clauses. The verb "were" is used with all subjects. For example: "l
wish | were older," or "If | were a rich man..."

3. The "were to" construction is used in the past subjunctive mood to talk about

hypothetical situations in the future. For example: "If | were to finish this essay..."

You have demonstrated the ability to create sentences using these forms. This shows a good
understanding of the use of the English subjunctive in various contexts. Remember, practice
is key in mastering these structures, so keep creating and analyzing sentences, and in time

you'll be using the subjunctive like a pro!

Summary assessment, based on my conversation with ChatGPT-4



New ways of teaching and learning with Al

Possibility Engine

Al generates alternative ways of expressing an idea

Socratic Opponent
Al acts as an opponent to develop an argument

Collaboration Coach

Al helps groups to research and solve problems
together

Guide on the Side

Al acts a guide to navigate physical and conceptual
spaces

Personal Tutor

Al tutors each student and gives immediate feedback on
progress

Co-Designer
Al assists throughout the design process

Exploratorium
Al provides tools to play with, explore and interpret
data

Study Buddy

Al helps the student reflect on learning material

Motivator
Al offers games and challenges to extend learning
Dynamic Assessor

Al provides educators with a profile of each student's
current knowledge



= Bard (Epmmn)

Beyond GPT +

+

I'm Bard, your creative and helpful collaborator. | have limitations and
won't always get it right, but your feedback will help me to improve.

Not sure where to start? You can try:

Write some lyrics for a heartbreak anthem titled “Lovesick”

M icrOSOft CO pi |Ot Draft a packing list for my weekend fishing and camping trip
Generative Al integrated into Office suite juentto wite anovel How can [getstarted?

Google Bard with PalLM 2

Human pre-training, multimedia, topic-
specific tuning for business, medicine etc. ('E”terap“’m‘““”e "’) -

Bard may display inaccurate or offensive information that doesn't represent Google's views.

AutoGPT

GoaIS, planS, taSkS' tOO|S' Iong—term memory https://www.engadget.com/microsoft-365-
copilot-uses-ai-to-automate-everyday-tasks-in-
multiple-apps-151133434.html

BLOOM

Open-science, open-access language model

Claude from Anthropic
Trained on ethical principles to be “helpful,
honest, and harmless”




Claude — Constitutional Al

9%%%&

.-_ ' . . a 0. 7e I'no_ns Of’- Fa ¥

evel constitutional principles R ol S
Yen Qrmy P ¢o

pased on UN Declaration of
-Human Rights, and Apple’s
Terms of Service

£.g. "Please choose the
response that is most
supportive of life, liberty, and
personal security”




Foundation Large Language Model Stack

~— \Writing Assistant
BOTIKA ;
B S rosny [T Soofy. CEN

Pervasive Al systems for eoTia oFN

®
Reply i

] _ ChatGPT Writ
=EmailMagic.ai MateaT @cis o HirePeSple
LanguageTool NeuroSpell

education, business, e
: ~—— Content & Idea Creation
entertainment —

Text Generator Plugin (‘) patentPal
) End User

TS | [nstaNovel EERRSPRRUE, . -ose Tool IR GCSH Applications

Developer/

Data Extraction &
(" Coding Assistants

Conversational Search

s Refraction
X o e
R | Bk Ll
GF 088 RTutor ey :
[EvelynAl ‘omo ln.'slgnt — !—l-:-_'J CodeAssist
O Alfre s vome- Rt W NS - TablcTalk LpdebeeX
\_ "y

3

~— Generative & Search Assistants —— -

.

~ LLM API Build Frameworks Prompt Engineering Tools

(WHumanloop  ENFixie.ai o

Al-based tools e T e
PROMPT[STACKS] & LLM

&) steamship $° re:tune 7 DUST
Development
Tools

otKit

— Data Centric Tooling

r'_.]HumanFirst @Snorkel

— Maodels & Hubs
Open-Sourced LLM Models . Code Models
} Foundation

- Foundation LLM Models
P d odex -ﬁ BigCode
@Dpenm Goose Al a LaMD @ .
p Models
Model Hubs
~ . (9 & Hubs
@ & % Huggi
9 cohere  Al21labs L (@ sreuthernl Hugging Face 5 ¥

https://cobusgreyling.medium.com/the-foundation-large-
language-model-lim-tooling-landscape-8a849ebc7228

{3 Bloom

Foundation language models



Pervasive Al systems for
education, business,
entertainment

A

Al-based tools

Foundation language models

Education experts, learning
technologists and Al
companies need to work
together to create powerful,
ethical systems for personal
and social learning



Use generative Al with care
Rethink written assessment
Beware of Al for factual writing

Explore Al for critical thinking,
creativity, argumentation

Introduce and negotiate
guidelines for students and staff

Develop Al literacy

Adopt ethical Al for education

TEACHING

AND TEACHEY

Teach
N hing and Teacher Education
Ume 24, [ssye L, January 2008, Pages 117 126 EDUCATIN
~LLG

“YOU Cho
OSe to care”: T

. L] eac .
Professiona] i dentity hers, €motions an(g

Kate Eliz, o’
Connor 2

Show more

Get rights ang content




Resources

Sharples, M. (2022). Automated essay writing: an
AIED opinion. International Journal of Artificial
Intelligence in Education, 32(4), 1119-1126.

Sharples, M., & Pérez y Pérez, R. (2022). Story
Machines: How Computers Have Become Creative

Writers. Routledge.

Pérez y Pérez, R. & Sharples, M. (2023). An
Introduction to Narrative Generators: How Computers

Create Works of Fiction. Oxford University Press.
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